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Context Statement and Scope of Work 
 

The Launceston Student Workshop Inc. was established in 1978 by former special 

education teacher, Mrs Marjorie Knox with the aim of providing an intensively 

practical education for students who required vocational skills to give them realistic 

opportunities of a smooth transition from school to work. 

An Innovations Grant from the Schools Commission led to the establishment of a 

manufacturing business in the disused Kelsall & Kemp building. In 1982, the 

continued growth and development of the Workshop led to its expansion and 

relocation in the unoccupied Jonette Furniture building in Rocherlea. 

 

The organisation currently provides an intensive vocational education in the trade 

areas of furniture, light steel fabrication, hospitality and warehousing. 

To be eligible to attend Studentworks students must attend a Learning Service 

North High School and be aged between 14 and 16. Students can be referred by 

their School, Teachers, Social Workers, Parents, or they can self-refer. 

Students attend Studentworks on alternate weeks of the school year from 8 a.m. 

until 4 p.m. Work conditions apply to all leave and safety standards. This is designed 

to prepare the students for the rigours of the work environment.  

 

The operation of Studentworks is overseen by an independent board. 

Studentworks is managed by a registered teacher employed by the DoE and 

appointed at Assistant Principal Level (B3L3). The remaining staff is employed by the 

Board. The program is funded by a combination of Flexible Education Grants, 

Triennial funding from the DoE, and cost recovery. The building is owned by the 

Studentworks Board.  

 

The Smith family also provides rental for the use of a room at the Rocherlea site. 

Studentworks has a commercial relationship with Hudson Civil to supply steel 

grates. Its recent commercial activities also include a contract with the Migrant 

Resource Centre to manufacture and supply single and double beds. Cafeworks 

provides catering to Integrated Living on a daily basis as well as a number of Service 

Clubs. 
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Students attending Studentworks remain enrolled at their high school, which 

receives a full time SRP allocation for each student. Schools are required to pay $100 

per week for students to attend. This equates to $2,000 per year or 0.25 of the 

notional SRP allocation for a full year’s attendance.  

As of August 2016, there were 17 students attending Studentworks equating to 8.5 

FTE. 

“Of the eleven students leaving Studentworks, four went onto Launceston and 
Newstead College, two continued onto grade eleven where it was offered in their local 
high schools and four re-engaged into grade ten at their respective high schools.”  
(Annual Report 2015/2015) 

 
On July 6 the Studentworks Board agreed to engage Craig Tyeson to undertake a 

Curriculum Mapping exercise as a means of gathering evidence about links between 

student learning and the Australian Curriculum General Capabilities. 

The project was scoped in 3 phases as follows: 
 
Phase 1: The Current Situation (July 25 – July 29) 

Curriculum Mapping and Observations 

• Linking the work at Studentworks with “My Education”. 

• Map current practice against the Australian Curriculum including possible 

links with the Options components of the Australian Curriculum (AC) Work 

Studies, functional literacy/numeracy. 

• Investigate links between current practice and the AC General Capabilities, 

particularly, Literacy and Numeracy, Personal and Social Capabilities. 

• Gather evidence of student outcomes and attendance data including historical 

data. Include qualitative and quantitative data.  

• Risk Management Plan 

• Supervision and legal liability. 

 

Phase 2: The Bigger Picture (August 1 – August 5) 

Links with Base High Schools 

• Investigate how literacy and numeracy at base high schools links with work at 

Studentworks. 

• Investigate whether collaborative assessment is undertaken: Studentworks 

and base high school and whether Studentworks assessments are included in 

school based assessment and reports.  



EMERITUS	  

6 Studentworks Curriculum Mapping 

• Investigate development of Individual Education Plans including access to 

recommendations in existing Psychology Reports. 

 

Phase 3: Strategic Planning (August 8 – August 12) 

Options and Recommendations 

• Suggest strategies for visible learning including learning intentions, success 

criteria, scaffolding learning (learning support strategies), quality questioning, 

feedback. 

• Investigate development of sustainable systems eg Student Support Planner, 

assessment and reporting tools, and links with current systems eg Student 

Support System (SSS), Student Assessment and Reporting Information System 

(SARIS). 

• Investigate links between School Improvement Planning, Personal 

Development Plans for staff, Professional Learning opportunities. 

• Investigate strategic options for sustainability including resource allocation, 

non-teaching and teacher staffing allocation.  

• Investigate alternative use of existing unused facilities eg upstairs room, 

including alternative learning programs provided by schools/external 

providers. 

• Determine what resources are required for implementation of 

recommendations, recording, assessment, reporting of curriculum etc. 

• How can the work at Studentworks be improved (Staff)? 

 

Phase 4: Where To Next? (August 29) 

Final Report  

• Present Final Report to Studentworks Board. 

• Provide a copy of the Final Report to Learning Services Northern Region. 

 
Research Methodology 
 
The research methodology for the Curriculum Mapping is based on the work of 

City, Elmore, Fiarman and Teitel (2009) and relies on the observation and analysis 

strategies described in their book Instructional Rounds in Education. This is 
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consistent with the School Improvement initiative undertaken in Learning Services 

North in 2011 and 2012. 

 

This methodology relies on the development of a “Theory of Action” and “Problem 

of Practice” related to the Instructional Core, which includes the relationships 

between teacher, student and content. 

 

Characteristics of a Theory of Action 

A Theory of Action is a set of “If…, then…” propositions that capture the essential 

connections between practice and what happens in classrooms. This provides an 

accurate representation of current practice and distinguishes the essential elements 

from the less important ones. 

 

It provides a way of making practice transparent and accessible to stakeholders and 

is a way of tracking learning over time. It allows participants to focus energy and 

attention on the essential dimensions of their work as it exists within “The 

Instructional Core”. 

 
“The point here is not to develop a definitive theory that is useful once and for all.  It is, 
rather, to put into words the steps and contingencies ….in order for a broad vision or 
strategy to result in concrete action that influences student learning.  It is more 
important to have tried to figure out these contingencies than it is to find exactly the 
right expression for them.  Theories of action should be revised in light of experience.” 
Instructional Rounds in Education, City et al, Harvard Press, 2009 

 
 
The Instructional Core 
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7 Principles of The Instructional Core 

Principle 1: Increases in student learning occur only as a consequence of 

improvements in the level of content, teachers’ knowledge and skill, and student 

engagement. 

Principle 2: If you change one element of the instructional core, you have to 

change the other two. 

Principle 3: If you can’t see it in the core, it’s not there. 

Principle 4: Task predicts performance. 

Principle 5: The real accountability system is in the tasks that students are asked 

to do. 

Principle 6: We learn to do the work by doing the work.  

Principle 7: Description before analysis, analysis before prediction, prediction 

before evaluation. 

“By centering on the careful collection of data to diagnose problems, a disciplined 
search for solutions, an agreement to act, and the conscientious monitoring of whether 
and how much the solution worked – with recycling of the process, either attacking the 
problem again or focussing on another one – we live the problem solving process for 
ourselves and we model it for our students.  The potential is the development of a 
professional ethos in which members of the organization continually strive to improve 
their performance by learning to solve more and more problems.” 
    Calhoun, E. How to Use Action Research in the Self Renewing School Association for 
Supervision and Curriculum Development, Alexandria VA, 1994, p.8 

 
Definition and Characteristics of a Problem of Practice 

• A single question raised for inquiry, consideration or solution. 

• Focuses on one element of practice. 

• An intricate unsettled question 

• Focuses on Instructional Core 

• Is directly observable 

• Is actionable 

• Connects to broader strategy 

• Is high leverage 
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Studentworks: Theory of Action 

• If student learning is linked to the Australian Curriculum General Capabilities 

then the relationships between Studentworks and the base High Schools will 

be strengthened.  

• If the Australian Curriculum General Capabilities are visible and explicit 

within the Studentworks learning environment then there will be a greater 

level of accountability and cohesion around student learning. 

 

Studentworks: Problem of Practice 

• “What evidence is there that student learning is linked to the Australian 

Curriculum General Capabilities?” 

 
Process 

Once a Problem of Practice was defined, observations were undertaken within the 

Studentworks learning environment. The focus of these observations was on what 

students were saying, making and doing and not on what the teachers or trades staff 

was doing. This process is student centred and is not an appraisal process. It is not a 

“walkthrough” but rather is descriptive, analytic and inferential. It is not a teacher 

evaluation tool or assessment of individual teachers, but rather separates the person 

from the practice. The focus is on the practice. It is not an implementation check but 

rather focuses on patterns of practice and predicted results, not compliance with 

directives. It is not training for supervision but rather focuses on collective learning 

rather than individual supervisory practice. It is not a “program” or a “project” but 

rather is a practice, designed to support an existing improvement strategy at the 

school or system level. 

 

During Phase 1 all observations made at Studentworks were fine grained and non-

judgemental and focused specifically on the visible evidence and facts. During Phase 2 

each High School was provided with 10 questions to which they were invited to 

respond. 

 

Once all observations were completed and responses from high school received, the 

collection of evidences was aggregated and grouped into “patterns of practice.” 

These patterns of practice led to predictions about what it would look like if the 
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“Problem of Practice” had been resolved and the development of Next Level of 

Work recommendations. 

 
Summary of Observations 
 
Studentworks provides a highly engaging, hands-on educational program for 17 

students from five high schools. Each student attends 0.5 FTE with one week on at 

Studentworks and the other week at their base high school. The student attendance 

rate at Studenworks is 79%. This contributes to an improved overall attendance rate 

of 84%. 

Students are assigned tasks at Students in four main areas: 

• Catering 

• Metal fabrication 

• Woods 

• Warehousing 

There is an emphasis on the successful completion of a range of products for a 

number of commercial clients including: 

• Hudson Civil 

• Migrant Resource Centre 

• Integrated Living 

• Bradken 

There is no set schedule for assignment of tasks. Students will often work on tasks 

requiring completion according to delivery schedules. Generally on any given day, 

two students will work in the kitchen, three students in the woodwork shop and 

two students in the metal shop. Occasionally one student will work alone in the 

metal shop. 

 

All students are provided with close supervision by the Manager and trades staff. 

Students will operate wood and metal machinery under supervision. There is no 

strict requirement to operate machinery. Students will only operate light machinery 

if they are confident to do so. 

 

The enrolment procedures at Studentworks clearly define all requirements for 

students to work at Studentworks, including safe operation of machinery, use of 

Personal Protective Equipment and behavioural expectations. Permissions are 
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provided by parents for engagement in all Studentworks learning activities including 

travel in the Studentworks vehicle. There are written agreements in relation to 

enrolment at Studentworks between the Manager, student, parent, Principal of base 

high school and Studentworks Board Chair. 

 

Students are closely supported in their learning and task completion by the 

Studentworks staff. High levels of engagement and support enable students to be 

actively involved in learning. The Annual Report 2014/2015 has the stated aim of 

improving student learning and achievement against the AC Capabilities. It also states 

the aim of completing assessments based on these Capabilities. Although the 

Australian Curriculum General Capabilities are not explicitly included in student 

learning activities, it is possible backward map learning against the Australian 

Curriculum General Capabilities, particularly in literacy and numeracy.  

 

All students interviewed during the Observation Phase indicated that their behavior 

at school had improved since starting at Studentworks. This suggests a greater sense 

of self-regulation.  Students are supported in their learning at Studentworks through 

the provision of a learning environment that provides the conditions for learning that 

are supportive of students who may have experienced childhood trauma or adverse 

childhood experiences. This includes: 

• A calm, predictable environment 

• Consistent and repetitive opportunities to: 

o Develop connection and belonging 

o Experience trust and respect 

o Develop success and control in their learning 

In this respect , it is possible to make clear links to the Personal and Social 

Capabilities within the Australian Curriculum. Again, although not explicitly stated, it 

is possible to backward map against these Capabilities. All students interviewed 

indicated that they receive a greater level of support and help from staff at 

Studentworks than they do at their base high school. They also suggested that there 

were fewer distractions from other students at Studentwork than they experienced 

at high school, which enabled them to achieve a greater level of personal efficacy and 

success. A majority of high schools stated that if Studentworks was not offered as an 

alternative learning program, some students would be set up to fail by attending high 
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school full time. As a consequence they believed that a number of students would 

experience ongoing suspension or exclusion. 

 

At this stage, there is little visible evidence of integration of the Australian 

Curriculum General Capabilities into task design or completion. The majority of 

tasks undertaken in the workshop rely on the demonstration of numeracy skills. 

There are some literacy requirements, however these are limited to safety 

instructions and operating procedures of machinery. There are significantly more 

opportunities for students to engage in literacy learning in the kitchen. All students 

working in the kitchen are required to complete literacy follow up activities based 

on hospitality competencies. This includes developing their own recipe books. Mrs 

Harris maintains a visual diary of all activities and task undertaken. 

 

Frequently the nature of the task predicts the level of performance with most tasks 

allowing students to demonstrate lower level skills based on Bloom’s Taxonomy of 

remembering, understanding and applying (see Appendix 4). 

 

All students interviewed suggested that the skills they learn at Studentworks will 

help them once they leave school. A consistent theme during the Observation Phase 

was that students highly value the relevant and authentic nature of the learning 

environment provided at Studentworks. Newmann and Wehlage (1995) have 

suggested that improvements in student learning will occur when the focus of 

student learning is on: 

• authentic pedagogy 

• construction of knowledge 

• disciplined inquiry 

• value beyond school 

• authentic assessment 

(See Appendix 5) 

 

During the Phase 2 Observations, all high schools indicated that although there was a 

level of communication between Studentworks and the high school, this could be 

strengthened. Few students attending Studentworks have a Personalised Learning 
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Plan and no opportunities exist for the Manager, Studentworks to contribute to 

development of a Learning Plan. Learning goals for each campus are established in 

isolation, and although Studentworks provides assessments to the high school at the 

end of each term, there is limited sharing of data. 

 

Students are able to enter evidences of tasks completed at Studentworks into their 

“My Education” profile during their “off” week, however they are unable to 

contribute to this during their “on” week, mainly due to the limited ICT 

infrastructure and availability of appropriate online devices. There is no evidence of 

the students being able to develop their skills within the ICT Capability while at 

Studentworks.  

(See Appendix 3) 

 
Conclusions 
 
Studentworks is a highly successful alternative learning program for students who 

prefer a hands-on learning environment with high levels of student support. The 

focus of Studenworks is on the production of a range of wood, metal and catering 

products for a small number of commercial clients. 

 

Students attending Studentworks participate in a highly engaging and authentic 

learning program that enables them to develop many workplace competencies, 

confidence, and self-regulation. They complete a range of construction and catering 

tasks that enable them to develop lower order skills against Bloom’s Taxonomy.  

 

A strength of the program is its focus on some major elements of authentic 

pedagogy. Although it is possible to backward map student learning against the 

Australian Curriculum English, Maths, and Personal/Social Capabilities, there is very 

limited visible evidence of the Capabilities being explicitly linked to student learning. 

Student assessment is based on workplace competencies and does not reflect the 

AC General Capabilities. 

 

Although the base high schools maintain some communication links with 

Studentworks, there is little sharing of data. Very few students have an IEP or PLP 
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and learning goals are developed in isolation. There are no opportunities for 

Studentworks staff to contribute to the development of PLPs. 

The week on week off structure is appropriate and of benefit to most attending 

students. 

 
Patterns of Practice 

 
• When asked, all students could explain the task. 

• When asked, all students could explain why accuracy was important in 

completing wood and metal projects. 

• All students knew the purpose for each workstation. 

• All students were able to successfully make basic mathematical calculation. 

• All students said that their behavior at high school had improved since 

attending Studentworks. 

• When asked, seven out seven students said that they use Maths while 

working at Studentworks. 

• Seven of of seven students said that there was more immediate and individual 

help from staff at Studentworks than at high school. 

• All students were able to work on various projects with supervision. 

• Of 4 students asked, all said that Mr Blaubaum helped them with schoolwork. 

• All high schools said that links between Studentworks and base high school 

could be improved. 

• All schools indicated that there was some communication between 

Studentworks and the base high schools. 

• Five out of five high schools said that PLPs need to be developed for each 

student. 

• Five out of five high schools said that Studentworks teacher should be 

involved in developing PLPs. 

• When asked, all high schools said that students entered evidences from work 

completed at Studentworks into their My Education profile. 

• When asked, all staff at Studentworks said that they would benefit from 

improved ICT infrastructure and access to mobile devices. 

• The majority of tasks completed by students were within the lower order 

skills of Bloom’s Taxonomy. 
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• Seven out of seven students, when asked, said that the skills they learnt at 

Studentworks would help them to get a job when they left high school. 

• All but two of the visual cue and learning scaffolds on the workshop floor 

were focused on the safe operation of machinery. 

• The majority of visual prompts in the kitchen were related to tasks. 

• All high schools said that Studentworks provides a level of “respite” for 

students and that the week on week off structure suits all students attending. 

• Three out of the five high schools said that if specific students did not have 

Studentworks as an alternative, they would most likely experience ongoing 

suspension or exclusion. 

 
Predictions 
 
If the Problem of Practice was resolved, what would students be making, saying and 

doing? What would staff be saying, making and doing? 

• Links to the Australian Curriculum General Capabilities would be explicitly 

stated in planning for student learning. 

• Links to the Australian Curriculum General Capabilities would be visible at all 

workstations and for all learning activities. 

• Students would be able to identify how the work they undertake at 

Studentworks is linked to the Capabilities. 

• Staff at Studentworks would have a clear understanding of how the General 

Capabilities link to student learning. 

• Staff would implement assessment procedures based on the General 

Capabilities. 

• PLPs for each student would be co-constructed by staff at the base high 

school and Manager, Studentworks. 

 
Links to Australian Curriculum General Capabilities 
 
(Based on observations: July 25 – July 29) 
 
The following table illustrates how the Literacy, Numeracy and Personal/Social can 

be backward mapped against activities undertaken by students at Studentworks. 

It is also possible to map these activities against the Ethical Capability and Critical 

and Creative Thinking Capability. 
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Activity Capabilities 
MRC 

• Setting out and joining bed bases  
• Docking bed slats to correct 

length 
• Machining edges of slats 
• Interpret materials lists 
• Delivery of beds to MRC 

 
• Listen and respond to learning 

area texts 
• Use language to interact with 

others 
• Understand learning area 

vocabulary 
• Understand how visual elements 

create meaning 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Recognise and use patterns and 

relationships 
• Interpret proportional reasoning 
• Apply proportional reasoning 
• Visualise 2D shapes and 3D 

objects 
• Interpret maps and diagrams 
• Interpret data displays 
• Estimate and measure with metric 

units 
Hudson Civil 

• Construction of metal grates 
• Welding, grinding and finishing of 

grates 
• Interpret materials lists 

 
• Listen and respond to learning 

area texts 
• Use language to interact with 

others 
• Understand learning area 

vocabulary 
• Understand how visual elements 

create meaning 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Recognise and use patterns and 

relationships 
• Interpret proportional reasoning 
• Apply proportional reasoning 
• Visualise 2D shapes and 3D 

objects 
• Interpret maps and diagrams 
• Interpret data displays 
• Estimate and measure with metric 

units 
Material trolley 

• Welding tubes to trolley legs 
 

• Listen and respond to learning 
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area texts 
• Use language to interact with 

others 
• Understand learning area 

vocabulary 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Visualise 2D shapes and 3D 

objects 
• Estimate and measure with metric 

units 
Threaded Rod 

• Cutting metal squares and drilling 
holes for threaded rods  

• Cutting metal strips using 
guillotine 

 
• Use language to interact with 

others 
• Understand learning area 

vocabulary 
• Understand how visual elements 

create meaning 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Interpret proportional reasoning 
• Apply proportional reasoning 
• Estimate and measure with metric 

units 
Youth Futures 

• Setting up CNC machine 
• Cutting ply sheets on CNC 

machine 

 
• Navigate, read and view learning 

area texts 
• Listen and respond to learning 

area texts 
• Use language to interact with 

others 
• Understand learning area 

vocabulary 
• Understand how visual elements 

create meaning 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Recognise and use patterns and 

relationships 
• Visualise 2D shapes and 3D 

objects 
• Interpret maps and diagrams 
• Interpret data displays 
• Estimate and measure with metric 

units 
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Stocktaking 
• Counting wood and metal stock 
• Counting kitchen and food 

consumable stock 
• Identifying correct stock from a 

spreadsheet 
• Estimating lineal metres 
• Entering stock numbers on 

spreadsheet 

 
• Navigate, read and view learning 

area texts 
• Listen and respond to learning 

area texts 
• Use language to interact with 

others 
• Understand learning area 

vocabulary 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Recognise and use patterns and 

relationships 
• Interpret proportional reasoning 
• Apply proportional reasoning 
• Interpret data displays 
• Estimate and measure with metric 

units 
Rubber gaskets 

• Count and package 100 mm 
gaskets, nuts, bolts and washers. 

• Complete quality control 
checklist 

 
• Listen and respond to learning 

area texts 
• Use language to interact with 

others 
• Understand learning area 

vocabulary 
• Understand how visual elements 

create meaning 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Recognise and use patterns and 

relationships 
Warehousing 

• Cutting cardboard strips 
 

• Listen and respond to learning 
area texts 

• Use language to interact with 
others 

• Understand learning area 
vocabulary 

• Understand how visual elements 
create meaning 

• Understand and use numbers in 
context 

• Estimate and calculate 
• Visualise 2D shapes and 3D 

objects 
• Estimate and measure with metric 
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units 
Integrated Living 

• Reading recipes for daily lunch 
deliveries 

• Measure correct ingredients 
• Cooking lunch 
• Delivering lunches 
• Clean up 

 
• Navigate, read and view learning 

area texts 
• Listen and respond to learning 

area texts 
• Use language to interact with 

others 
• Understand learning area 

vocabulary 
• Understand how visual elements 

create meaning 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Interpret proportional reasoning 
• Apply proportional reasoning 
• Estimate and measure with metric 

units 
• Operate with clocks, calendars 

and timetables 
Recipes 

• Create recipe book 
• Halve recipe amounts 
• Measure correct ingredients 

 
• Use knowledge of text structures 
• Use knowledge of sentence 

structures 
• Understand learning area 

vocabulary 
• Use spelling knowledge 
• Understand how visual elements 

create meaning 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Interpret proportional reasoning 
• Apply proportional reasoning 
• Interpret data displays 
• Estimate and measure with metric 

units 
• Operate with clocks, calendars 

and timetables 
Morning tea and lunch 

• Collecting orders from staff 
• Cooking and preparing morning 

and lunch orders 
• Measure correct ingredients 
• Making coffees using the 

commercial grade coffee machine 
• Clean up 

 
• Navigate, read and view learning 

area texts 
• Listen and respond to learning 

area texts 
• Use language to interact with 

others 
• Understand learning area 
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vocabulary 
• Use spelling knowledge 
• Understand how visual elements 

create meaning 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Interpret proportional reasoning 
• Apply proportional reasoning 
• Operate with clocks, calendars 

and timetables 
Friday lunch 

• Deciding on menu for Friday 
lunch based on leftover 
consumables 

• Look up recipes in magazines 
• Shopping at supermarket with 

$20 budget 
• Measure correct ingredients 
• Cooking and serving lunch for 

students and staff 
• Clean up 

 
• Navigate, read and view learning 

area texts 
• Listen and respond to learning 

area texts 
• Interpret and analyse learning 

area texts 
• Compose spoken, written, visual 

and multimodal learning area 
texts 

• Express opinion and point of view 
• Understand learning area 

vocabulary 
• Use spelling knowledge 
• Understand how visual elements 

create meaning 
• Understand and use numbers in 

context 
• Estimate and calculate 
• Use money 
• Interpret proportional reasoning 
• Apply proportional reasoning 
• Estimate and measure with metric 

units 
• Operate with clocks, calendars 

and timetables 
Safe food handling 

• Completing work sheets based 
on daily catering tasks 

• Complete Safe Food Certificate 
• Using correct cutting boards 

based on colour coded Council 
requirements 

• Use safe handling techniques for 
serving of food 

• Check fridge and freezer 
temperatures 

 
• Navigate, read and view learning 

area texts 
• Listen and respond to learning 

area texts 
• Interpret and analyse learning 

area texts 
• Compose spoken, written, visual 

and multimodal learning area 
texts 

• Use language to interact with 



EMERITUS	  

21 Studentworks Curriculum Mapping 

others 
• Use knowledge of text structures 
• Use knowledge of sentence 

structures 
• Understand learning area 

vocabulary 
• Understand how visual elements 

create meaning 
• Use spelling knowledge 

Front of house 
• Answer the phone 
• Greet visitors 

 
• Use language to interact with 

others 
• Understand learning area 

vocabulary 
• Operate with clocks, calendars 

and timetables 
Behaviour 

• Follow rules and code of conduct 
• Attend on time 
• Work individually and as a part of 

a team 
• Follow instructions and comply 

with directions 
• Employ safe work practices 
• Set personal goals 
• Complete tasks as requested 
• Moderate behaviour at base high 

school 
• Help other students and 

demonstrate leadership 
• Behave appropriately while 

attending catering functions 

 
• Recognise emotions 
• Recognise personal qualities and 

achievements 
• Understand themselves as 

learners 
• Develop reflective practice 
• Express emotions appropriately 
• Develop self discipline and set 

goals 
• Work independently and show 

initiative 
• Become confident, resilient and 

adaptable 
• Appreciate diverse perspectives 
• Contribute to civil society 
• Understand relationships 
• Communicate effectively 
• Work collaboratively 
• Make decisions 
• Negotiate and resolve conflict 
• Develop leadership skills 
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Risk Management and Supervision 
 
There is a Risk Assessment, which was last reviewed in 2015. This focuses 

specifically on corporate, asset and plant risks. The Student section of the Risk 

Assessment is very brief and does not refer to student use of machinery, paints, 

solvents, compressors etc. There is no reference to student travel, or use of the 

Studentworks vehicle. 

Students are supervised for all activities. The ratio of staff to students is generally 

one staff member for two students. Occasionally students will undertake tasks 

without direct supervision, however passing supervision is provided for all activities. 

 

School Improvement Planning 
 

The Annual Report provides quantitative data and qualitative data about the 

commercial activities undertaken at Studentworks during the previous financial year. 

There is clear reference to the Australian Curriculum General Capabilities in the 

current Annual Report. 

“…we are concentrating on student’s development in some of the seven General 
Capabilities outlined in the new Australian Curriculum (AC), literacy, numeracy, ICT 
and social capability. This will be achieved by students receiving recognition for the 
practical knowledge and skills achieved in the workshop and catering areas which 
align to the Australian Curriculum.” 
“We aim, by 2016, to be delivering, assessing and reporting to high schools on 
student’s progress within selected components the AC.” 

 

The Annual Report does not refer to the professional learning needs of staff or of 

how the work at Studentworks is linked to Professional Development Plan goals. 

Nor does it include student achievement data based on individual learning goals. 

It is important that the Annual Report continues to reflect the Corporate goals of 

Studentworks as defined by the Board, however it should also more closely align 

with LSNR School Improvement Planning protocols. 
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Next Level of Work Recommendations 
 

1. Professional Learning and School Improvement Planning 

1.1. Staff should be provided with professional learning on the General 

Capabilities in the Australian Curriculum.  

1.2. Ensure appropriate staff access to SSS, SARIS, EDi and provide appropriate 

professional learning. 

1.3. Provide Professional Learning for staff on the use of iPads and related 

applications. 

1.4. The Annual Report should more accurately reflect the professional learning 

needs of staff as defined in their PDPs. It should also include some 

achievement goals and student learning data in literacy and numeracy and 

align more closely with Learning Services Northern Region SIP protocols. 

 

2. Visible Learning 

2.1. Display boards should be provided at each works station to display learning 

prompts, for example times table posters. 

2.2. Evidence of Learning Intentions and Success Criteria should be provided at 

workstations (see Appendix 7) 

2.3. Staff and students should be supported in their understanding of Learning 

Intentions and Success Criteria. 

2.4. Learning Intentions and Success Criteria for each learning activity should be 

co-constructed by Studentworks staff. 

 

3. ICT 

3.1. Provide iPads for each of the workers for workshop access, teaching and 

assessment purposes. 

3.2. Investigate purchase of resources, computer based learning software and 

simulations based on the work similar to that undertaken at Studentworks. 

3.3. Provide full DoE connectivity including wireless access points. 

3.4. Provide General Capabilities Mapper App for iPad for each staff member at 

Studentworks. (See Appendix 10) 

3.5. Provide at least two laptops for student use for computer based learning 

including access to My Education and student accounts. 
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4. Risk Management 

4.1. Review the Risk Assessment and strengthen the section on student safety to 

include use of machines, paints, solvents and travel.  

4.2. This should be completed following standard DoE Risk Management 

protocols as detailed in DoE document “How to Manage Work Health and 

Safety Risks – Code of Practice”. (see Appendix 9) 

 

5. Personalised Learning Plans 

5.1. Each student to have a Personalised Learning Plan which should be co-

constructed between base high school student support staff and the Manager 

of Studentworks. High School staff should visit Studentworks during the 

enrolment process to assist with the development of the PLP. 

5.2. The PLP can include learning goals for the student at the base high school 

and learning goals while at Studentworks. 

5.3. Any relevant information from school IEPs, PLPs or Psychology reports 

should be made available to the Manager, Studentworks. 

5.4. Base high schools should continue to provide work for students to complete 

at Studentworks. The AC General Capabilities need to be explicitly stated 

for this work. 

5.5. Work provided by base high schools does not need to link directly to 

Studentworks tasks. 

 

6. General Capabilities and Assessment 

6.1. Students work with Studentworks staff for one afternoon per week (90 

minutes) to develop a Learning Log for tasks completed at Studentworks, 

enter evidences into My Education, complete work from base high schools 

and complete work based on Accessing Vocational Pathways (FSK10113).  

6.2. This work should reference the General Capabilities so that students have 

an understanding of how the Capabilities link to their work and are included 

in assessments. 

6.3. Assessments provided to high schools should be based on a combination of 

workplace competencies and AC General Capabilities. 
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7. Resource Requirements and Staffing 

7.1. High Schools assist in setting up resource requirements for visible learning 

eg by providing one day relief each.  

7.2. High Schools increase pro rate payment per student to $4,000 per year in 

line with other flexible programs eg Radar, E-School. Increased allocation is 

used to provide ICT infrastructure, purchase ICT devices, develop learning 

resources, employ part time teacher for one afternoon per week. 

7.3. Base High School staff to meet with Studentworks staff once per term to 

review assessments and review PLPs. This may be undertaken face-to-face 

or online using existing DoE video conferencing technology (Lync). 

7.4. Each Base High School should be provided a copy of the final report. 
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Appendices 
 
Please note: All students and high schools have been de-identified. 
 
Appendix 1 
Observations July 25 – July 29 
 
July 26 

• Students are assigned to workstations based on priority of production 
required. There is no set workstation roster. 

Supervision 
• Delta and Sigma with Mrs Harris in the kitchen. 
• Omega with Mr Green at CNC machine. 
• Beta, Kappa and Gamma with Mr McIntee in wood shop. 
• Sigma with Mr Jamieson in metal shop 
• Mr McIntee provides roving supervision. 

Delta (kitchen) 
1. “I’ve learnt heaps here. Like how to use PPE properly.” 
2. “This sheet shows what I’ve done. Like all the different recipes I’ve helped 

Mrs Harris with.” 
Sigma (Metal) 

1. “You have to make sure all the grids are square and flush. All the instructions 
are on the sheets. They have to be exact so that they fit.” 

Gamma (Wood) 
2. “How many slats will you need? There’s 10 beds with 12 slats so that’s 120.” 
3. “How many boards will you need if you get 2 slats from each board? There’s 12 

so that will be 60.” 
Mr McIntee 

1. When we do stocktake the students check everything against a spreadsheet. 
Kappa 

2. “What are you learning to do? Set up the saw properly and measure.” 
Mr McIntee 

3. Mixing paint for Migrant Resource Centre (MRC) beds: Paint needs to be 
mixed at correct ratios. Spray guns need to be regulated for correct air 
pressure. Students need to be able to set the regulator to the correct 
pressure. 

Omega 
4. “The CNC bits are like a jigsaw but just a bit harder to handle.” 
5. Vacuuming the base of the CNC machine. “It’s important to clean the base 

off properly so that the cutter sucks down properly. Otherwise the sheet will 
move around like a fish out of water.” 

Kappa 
1. “There’s a bow in that board. What do I have to do to cut it properly?” 
2. Estimated how many slats to cut using basic multiplication. 

Delta (Kitchen) 
• Mrs Harris showing Delta how to make cappuccino including what 

temperature to heat the milk. 
Sigma (Metal) 

• Grinding grates for Hudson Civil. 
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• Welding tubes in the legs to trolley tables. 
Omega 

• Setting up the controls on the CNC machine assisted by Mr Green. 
• Going through the sequence of buttons to press to start the machine. 

Gamma/Sigma (Wood) 
• Cutting and routing slats for the double beds for MRC. 

Delta/Sigma (Kitchen) 
• Making soup and sandwiches for the Integrated Living Centre. 
• “What do you do when you go to ILC? Introduce ourselves from Studentworks 

and say that we’re here to deliver lunch.” 
Mrs Harris 

• Tomorrow Delta will complete his Safe Food Certificate. 
• Mrs Harris keeps a photographic record of catering activities and food as well 

as a folder for each student – a Record of Achievement. Each student will 
develop a Recipe Book. 

• Each student completes a follow up sheet for each cooking/catering activity. 
• We do work on the healthy food pyramid, sometimes using picture cards. 

Gamma 
• “SW is better than school because it’s more hands on. I don’t get algebra.” 

Mr McIntee 
• We have all the modules for Accessing Vocational Pathways (FSK10113). We 

will use these for work for the students to complete. This includes a heap of 
work in literacy and numeracy. We also have laminated Maths activity cards. 

• We also have Maths and Literacy Booklets for Automotive, Building, 
Construction, Engineering, and Hospitality. 

Delta 
• Brought his Grade 10 Maths exam from school to complete at SW. 

Sigma 
• Prospect sent work to be completed for work beginning July 25. Mr 

Blaubaum will assist with this on Wednesday afternoon. 
Delta 

• “I have my own business card! I’m working on reception now. What do you 
say when you answer then phone? Hello, this is Delta from SW. How can I help 
you?” 

Cleaning up the kitchen 
• Cleaning equipment is colour coded according to Council requirements 
• The cutting boards are colour coded. This is displayed in the kitchen above 

the benches. 
• Students measure the fridge temperature and water temperature using a 

laser thermometer. Fridges must be between 0 and 5 degrees. Freezers must 
be at -18 degrees. 

Mrs Harris 
• Students will go to the supermarket to buy groceries. Most of the teaching is 

oral. They find out about pizza dough, good and bad bacteria and the 
different cheeses in the dairy case. 

Mr McIntee 
• Assessment is based on observations. I devise the criteria then we sit down 

and write a report against the standards. 
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• On one occasion the high school responded and said they didn’t think the 
report was correct. They said the student could do more than we had 
indicated, but when they looked into it further, they agreed with us. 

• Our relationships with the students are very good. We’re at the point where 
we can go to the next step (completing Learning Logs). We have to be 
careful that we don’t put them off. 

• Mr Blaubaum works with the kids on schoolwork from their High School. 
We help them write their resumes. We did that for Kappa and Gamma and 
they have Part Time jobs. 

• All students working in the kitchen completed follow up worksheets and 
make their own recipe books. 

• There is no reference to the Australian Curriculum in any learning activity. 
• Assessments are based on local achievement criteria and workplace 

competencies. 
• Learning resources are available in the filing cabinet but not used. 
• Visual cues, learning artifacts and scaffolds do not reference the Australian 

Curriculum. 
• Learning activities in the kitchen are based on Certificate 1 Hospitality 

standards. 
 
July 27 
 
WALT (1) WILF (2) TIB (3) 
(We are learning to, what I’m looking for, this is because) 
Kappa (Beds) 

• How to line up the brackets. 
• The brackets line up properly. 
• It it’s not good quality they won’t want to buy it. 

Sigma (Metal - Brackets for rods) 
• I’ve been doing this for a while but I’ve learnt that you have to back the drill 

off half way otherwise it gets clogged with the swarth. 
• Accuracy so that it fits on the end of the rod. 
• If it doesn’t fit you cant use it. 

Omega (Bed slat base) 
• You don’t have to drill the timber because it’s soft wood. The screw also 

pulls the timber together. 
• You have to make sure that it’s straight and square, not skewed. 
• If it wasn’t square it throws the whole bed out. 

Sigma (Routing slats) 
• It’s to round the edges off the slats. 
• If they were sharp someone could fall against them and hurt themselves. 
• They need to be rounded. If they were sharp the mattress would tear. 

Gamma (Sanding bed ends) 
• Sanding with the grain is important. 
• If you went across the grain it ill scratch it. 
• If that was the case they (MRC) wouldn’t think it was any good. 

Kappa (Putting brackets on bed ends) 
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• What’s the most important part of putting these brackets on? Making sure they’re 
straight. 

• Why? Otherwise the beds won’t line up when you put them together. 
Delta/Sigma (Making dough) 

• Learning how to make spinach and feta quiche. 
• Manners. The quiche would smell fresh. The colour of it. When they cut it 

open it will be cooked and not runny. 
• They won’t want us to come back. 

Mrs Harris 
• You mix the butter in with the flour so that the fats combine with the gluten 

in the flour. 
 
How does what you do or learn at SW help you back at High 
School? 
Kappa 

• It gives us an advantage back at school. Like we use the skills we learn here 
back at school. 

 
How does what you do or learn at High School help you at SW? 
Sigma (Metal) 

• I prefer to think of it the other way round. What I do here helps me back at 
schools. Here I can get help straight away. At school you have 30 other kids 
so it take longer to get help when you need something. Here I just have to 
ask Mr Jamieson and I can learn it straight away, like how to weld. 

Omega 
• Maths. Like you have to know how to measure. And you need to know your 

tables. There’s not much English. There’s more Maths. But I read the Manual 
for the CNC Machine. I’m a bit slow at reading but I read a couple of pages 
of that so I knew how the machine works. 

• We all have our own projects to do but we can’t just make a project without 
any planning. We have to draw up plans for any project of our own and work 
from that. I made a chair for mum for Mothers’ Day. 

Beta 
• I’ll keep coming because I think I’ll learn more. The people here are nicer and 

you don’t have to wait ages to get help. 
Omega 

• The teachers at school have a whole class to work with but here you can get 
help when you need it. 

 
How does your work here link with what you do at high school? 
Sigma (Metal) 

• What we do here, like what I did just then (measuring a piece of metal to 
cut) helps. If I need to cut 271 mm out of a 300 mm piece of metal I have to 
work out the best way to measure and cut it because you cant get your 
fingers under the machine. So it’s about knowing how much to cut off the 
end. And in wood you have to know how many screws, spacing. 

 
How does your work at High School link with what you do at SW? 
Kappa 
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• When we do our schoolwork here with Mr Blaubaum he is impressed with 
what we know. He’s quite astounded really. He helps us with our homework. 

Sigma 
• We do our schoolwork here with Mr Blaubaum. 

Delta 
• Working through practice Maths test with Mr Blaubaum. 
• “There aren’t any distractions at SW from other kids in the classroom.” 
• “Maths at High School is all completely different to what we do at SW.” 
• I include some of my SW stuff into My Education at school but I don’t do any 

here. 
Assignment of workstations 

• This week MRC required 10 double beds. This was a priority so students 
concentrated on this workstation until production was completed at 
lunchtime on Wednesday. 

• Once the beds were completed students went to different workstations. 
• Delta with Mr Blaubaum: schoolwork 
• Gamma with Mr McIntee and Mr Jamieson: cutting cardboard 
• Sigma with Mrs Harris: gasket packaging. 
• Alpha working independently on metal production. 
• Omega, Beta and Kappa didn’t appear to have a set workstation. 
• Sigma often works with minimal supervision. He will work unsupervised on 

the grinder, welding, guillotine, drop saw. 
 
Gamma 

• Helping cut cardboard into strips from large palates of flat sheets. Not 
operating band saw but tailor out and packaging. 

• Band saw blade broke so watched as Mr McIntee and Mr Jamieson replaced 
the blade. 

• Mr McIntee explained to Gamma how to replace and set the blade. 
Sigma 

• Working with Mrs Harris on packaging rubber gasket kits: 30 stainless and 10 
galvanised. 

• Each package to contain 1 bag, 1 x 100mm gasket, 4 bolts, 4 nuts and 8 
washers. 

• Sticker with list of contents goes on bag. 
• Each student has to sign a quality control checklist for inclusion inn each bag. 
• Sigma had to read the labels on the trays containing the bolts etc to ensure 

that he had the correct size. 
• Sigma started by putting blots out four at a time but then worked out a 

system for doing this quicker and more efficiently. 
 
July 28 
 
Kappa, Omega: Kitchen 
Gamma, Sigma: Metal 
Beta, Delta, Alpha: Wood 
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How is SW different for you and what you do when compared to 
High School? How is it the same? 
 
Omega 

• Different: We learn more basic stuff that you would use in the workplace. 
• There’s more learning at SW than at school and it’s more fun. The more fun 

it is the easier it is to remember. I learnt how to use the CNC machine. I’m 
quite proud of that. 

• Same: We still have to do Maths, reading recipes. We’ve got to listen, watch 
and learn exactly like at High School. The people teaching you listen to you 
and teach you like a person. There’s not enough help at High School. 

• I’ve changed heaps since coming here. Probably because of (the Support 
Teacher). Teachers understand me here, and at school (the Support Teacher) 
understands me more. 

• I’m not the best tool in the shed, but I can still do it thanks to (the Support 
Teacher). 

Kappa 
• Different: They help you step by step here. At school they just give 

instructions and expect you to do it. 
• Same: Teaching how to do schoolwork. SW makes it easier for learning 

Maths, wood and metal skills. I didn’t know how to use a CNC machine but I 
do now. 

• I know how to use all the machines in the workshop. 
Gamma 

• Different: We learn what it’s like in the workplace. 
• Same: There’s not much the same. 

Beta 
• Different: We work together a lot more. Use more machines. Most things 

are different. 
• Same: Follow instructions. Get the job done. 

Alpha 
• Different: We’ve still got OH&S issues and safety gear but there is more 

freedom. We’re not allowed to use machines at High School like the buzzer, 
thicknesser, drop saw. But we’re taught how to use them here. 

• Same: We still have to be taught how to use things. Everything needs to be 
taught. 

• Here it’s more serious. If you make a mistake, you could die. 
 
July 29 
 
Mrs Harris to Kappa and Omega 

• We’re doing stocktake today. We have to check all the stock in the pantry 
so we know what to order. We’re also cooking lunch. We have a lot of 
vegetables left over from the week. We use the left over consumables to 
cook lunch for the kids on Fridays. 

Kappa and Omega  
• Looked through recipe magazines to decide what to cook for lunch with the 

leftovers.  
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• Kappa counted haw many people they would be cooking for and therefore 
how much they would need. 

Kappa 
• We need to put a bit of protein inn then stir-fry. 

Mrs Harris 
• Think about the food groups when you decide what to cook. We’re feeding 

10 people and have a budget of $20. 
Kappa and Omega 

• Discussed what they would cook. They each started with different ideas but 
compromised and agreed on a mince dish. 

• Both went to the supermarket with Mrs Harris to buy some additional 
vegetables and meat. They had a $20 budget. 

• St the supermarket they estimated how much the ingredients would cost and 
how much change would have. They also estimated how much mince to buy 
to have enough to feed 10 people. 

Delta 
• Helping Mr Jamieson with maintenance of the ride on mower. The deck was 

not level so they both looked at how they could adjust the settings on the 
deck to level it. 

Mr McIntee 
• Brought the boys together to explain how they were going to conduct a 

monthly stocktake. He explained why it eas necessary to do a stocktake. 
•  He also explained that large businesses do a stocktake annually but have 

computerised systems to keep track of stock. 
Mr Green to Delta 

• Measuring and identifying timber on the floor stacks based on what was listed 
on the stocktake spreadsheet. “Visualise how much 240mm is.” 

Alpha 
• Measured 140 x 19 with a tape measure. 

Gamma 
• Calculated how many 3m lengths of 140x19 were in each stack. “There’s two 

packs of 30 so that’s 60 plus the 12 loose. So that’s 72.” 
Delta 

• Estimated the value of a stack of MDF based on the price per sheet. “Can I 
work it out? How many there are?” 

• Delta calculated 7x28 with short multiplication. Mr Green reminded him to 
remember the decimal point. 

• “OK that’s 16.8” he then added 16.8 and 1.5. “There’s a decimal point 
there.” 

• Delta then entered the stock figures onto the spreadsheet. 
• He entered data of partially completed beds including the percentage of how 

many were partially complete out of the entire order. “That’s 50%.” 
Gamma 

1. Interpreted the percentages of partially completed tables on the spreadsheet. 
“There’s more than 30%. It’s more like 75%.” 

Delta 
2. “It’s good to do this coz I need to work things out.” 

Mr McIntee 
3. “What else can we count?” 
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Alpha 
4. “The CNC sheets.” 
5. “That’s $33.00 plus GST.” 

Gamma 
• “So that’s $3.30.” 

Mr McIntee 
• What’s MDF stand for?” The boys offered several suggestions, prompted by 

Mr Green, until Alpha came up with Medium Density Fibreboard 
• “What’s the stuff they galvanise metal with?” 

Gamma 
• “Zinc.” 

Why is stocktake important? 
• Delta: “so we know how much stock we have.” 

Mr McIntee 
• “We’ve got 5 lengths of RHS, 8 metres long. How many metres is that? 8x5?” 

Alpha 
• Explained to Delta how to work out 5x8 based on knowing the answer to 

6x8. “6 8s are 48 which rhymes, so 5 8s is one lot of 8 less. That’s 40.” 
Sigma and Gamma 

• Used the tape measures to measure the lengths of RHS steel. Gamma 
recorded this on a spreadsheet. 

Sigma 
• “it’s called RHS (rectangular) but technically it’s SHS (square). We’re taught 

at high school that it’s all called RHS even if it’s rectangular.” 
Delta and Sigma 

• Started doing stocktake of round rod. Delta said, “We’ll probably struggle 
with this.” 

• Mr Green showed Sigma how to use a vernier to measure the diameter of 
the round rod. 

Mr McIntee 
1. “There’s 4 lengths each 6 metres long. How long is that?” 
2. Sigma went through the 6 times table to work out the total length. 

Delta 
1. Estimated the width of flat steel at 20 mm. 
2. Mr Green said, “Your estimation in coming along well.” 

Delta and Sigma 
1. Worked with Mr McIntee and Mr Green to work out quantities of 

metal rod in stock. They sued short multiplication to calculate total 
lengths. And entered this onto the spreadsheet. 

2. Delta compared the width of flat steel strap to estimate the width 
without measuring, then checked with a tape measure. 

Gamma and Alpha 
Worked with Mr Jamison to determine stock numbers of RHS and angle. 
  



EMERITUS	  

34 Studentworks Curriculum Mapping 

 
Appendix 2 
Responses from High Schools 
 
High School A 

We visit SW regularly. 
AP: “The students have a stronger sense of self worth at Studentworks.” 
Need to involve Mr McIntee in IEP reviews. 
We need to provide IEPs to Studentworks. 
Staff could meet once per term with Mr McIntee and SW staff to go through 
program and moderate assessments. 

Does the student have an IEP? 
Grade 8 – Beta: no IEP 
Grade 8 – Theta: ILP (just started) 
Grade 9 Sigma: no IEP. Has an ILP. 

If so, how does Studentworks fit into the IEP? 
NA  

What level of integration between Studentworks and the base High School is 
there in relation to individual student planning? 

Grade 8 – Design in Wood 
Grade 9 – Students will help with current school work; work from high school 
passed on. 

What student data is made available to Studentworks? 
Grade 8 – no request 
Grade 9 – general profile 

What student data is made available by Studentworks? 
Grade 8 – student progress, attendance, issues, mid year report 
Grade 9 – student progress, attendance, issues, mid year report 

How is data shared? 
Grade 8 – Reports, feedback via email/phone, celebration assemblies, visits 
Grade 9 - Reports, feedback via email/phone, celebration assemblies, visits 

What adjustments are made for the student? How are these communicated to 
Studentworks? 

Grade 8 – adjusted school programs to cater for time at SW. Communicated via 
visits, email, phone. 
Grade 9 – adjusted school programs to cater for time at SW. Communicated via 
visits, email, phone. 

How are adjustments made at Studentworks communicated to the base high 
school? 

Grade 8 – visits, email, phone. 
Grade 9 – visits, email, phone 

To what extent do opportunities exist for collaborative assessment? 
Grade 8 – none but could be linked 
Grade 9 – visits, email, phone 

How does the Studentworks experience integrate with the students’ engagement 
with My Education? 

Grade 8 – future pathways 
Grade 9 – future pathways, general capabilities 
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High School B 
Work is set for each student to be completed at SW. This enables the student to 

keep up with HS work during their SW week. 

Principal: The week on week off is a challenge for the teachers at school. It’s hard to 

manage then program when the students are there one week out of two. 

AP: It’s better for us to focus on the work we give the student. It would be better to 

give each student an IEP or PLP with achievable literacy and numeracy goals. 

Principal: Mr McIntee needs to be involved in co-construction of IEPs/PLPs. It would 

be far better when there is collaboration. 

AP: School and SW in their own contexts could assess the goals of the IEP because 

the contexts are completely different. The students’ performances might be 

completely different against the same goals at each site. Therefore moderation may 

not be appropriate because all we will get is something in the middle that doesn’t 

truly reflect performance in each context. 

AP: We rarely use SW and only use it as a last resort and if it’s the best option for 

the student. For Alpha it has been absolutely the best thing for him. If didn’t have 

Studentworks he would most likely have been excluded by now. 

Principal: I wonder whether the week about model is the best model? 

AP: For some kids, like Sigma, the week about really works. He gets the social 

interaction he needs here at school and he gets to build up his self worth in the SW 

week. That’s enough for him to last the week at school and vice versa. 

It’s a bit like building an emotional bank account. They build this up at SW and then 

spend it at HS. The same with their social interaction at HS. They build up their 

social bank account at HS that lasts them the week at SW. So it’s about building 

social/emotional capital. 

It would be a good idea to have a PLP for each student (doesn’t have to be a real in 

depth IEP) to give a snapshot of what the student is supposed to be learning and 

what adjustments need to be made. I think that the main school and student works 

could contribute to the goals on the PLP.  

I also think it would be good for the goals to be assessed in each context (i.e. main 

school and student works) and these assessments should not be averaged. It is useful 

to see how the context influences the performance. It also saves time if main school 

staff and student works staff do not have to get together to average ratings. 
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Both the main school and student works should have access to all data relevant to 

each student. This is best presented in edi so that adult mentors from both contexts 

can access it. 

Student works is an essential educational provision. We don’t send many students 

there but we need to know it is available when we get the students who fit that 

model. Our biggest problem in schools is meeting needs when significant adjustments 

need to be made. Whilst most students do have a good chance of success in 

mainstream school, some students need alternatives and we often find that we don’t 

have enough alternatives to meet the needs.  

Having students take some work from their main school to student works is a 

positive. I would suggest English, Maths, Health and maybe Science and History. This 

keeps students in touch with what has been happening in their main school.  

I also think that the alternate week model works quite well because it gives the 

students regular respite from the main school context but it still keeps them in 

touch with the curriculum and their social networks at their main school. 

 
Does the student have an IEP? 

No, Pi does not have an IEP. He should have an IEP that reflects the desired 
outcomes for him at school and Studentworks. 

If so, how does Studentworks fit into the IEP? 
NA  

What level of integration between Studentworks and the base High School is there in 
relation to individual student planning? 

There has been the initial visit with the student and numerous emails between them 
and us. Pi’s main issue was around attendance and transport, so all communication 
was just about getting him there. 

What student data is made available to Studentworks? 
No student data has been provided apart from personal information, suspensions 
and interventions. 

What student data is made available by Studentworks?  
Studentworks sends email to office to report on attendance. 

How is data shared? 
Email and sometimes phone calls. 

What adjustments are made for the student? How are these communicated to 
Studentworks? 

Communication about adjustments is via email, but rare. We provide a part time 
arrangement at school due to lack of focus and to some extent engagement. 

How are adjustments made at Studentworks communicated to the base high 
school? 

I am unaware of any adjustments that Studentworks may be currently undertaking. 
If there are adjustments they email or phone. 

To what extent do opportunities exist for collaborative assessment? 
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I am not sure that this is required, what is completed at school and Studentworks is 
completely different. The general capabilities, in particular, literacy and numeracy, 
personal and social capabilities are three areas that we could collaborate upon. 

How does the Studentworks experience integrate with the students’ engagement 
with My Education? 

Pi has not had the opportunity to complete this task at PHS. This is one area that 
needs some focus. 

 
High School C 
There has been reasonable communication between school and SW to resolve 

specific issues for Delta. 

There is no explicit sharing of data. This happens on a needs basis around managing 

students across 2 campuses.  

There is nothing specific around what date needs to be shared. 

The IEP is available on SSS however Mr McIntee may not have access to our students 

on SSS. 

There are big gaps in communication. 

There needs to be tighter enrolment processes around sharing of student 

information including information from the IEP, current levels of achievement.  

Schools reports need to be forwarded to Studentworks at the time of enrolment. 

Delta gets access to MARSSS programs at school as well as Student Support with the 

Student Support teacher. It’s easier for Delta who is in his 2nd year at SW. 

It’s more difficult for students in Grade 8. 

The week on week off nature of the program makes it more difficult for teachers to 

be able to differentiate, often because of student behaviours. There probably needs 

to be more differentiation for Grade 8 students. This presents issues of continuity 

and getting to know students, particularly when they’re at SW every second week 

and also involved in MARSSS programs. 

Students who attend SW generally have an IEP.  For some students, SW is explicitly 

built into the IEP, but for Grade 8 students who have just commenced, or are 

trialling, it is not yet embedded.  For our Grade 10 student, it has been included as 

part of his workplace preparation and this has been also pursued at school.  

There is limited integration between SW and school regarding individual student 

planning.  There is, however, on-going communication – mostly verbal – in relation 

to student progress and any issues that arise. 

Initial information about a student is shared, but that is more in relation to needs 

and how a student is at school. 
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Adjustments in requirements are made at school level and also in relation to nature 

of the work required.  Students who attend the workshop often are also involved in 

MARSSS/Catering programs. There is inconsistency around how and when any base 

school adjustments are communicated to SW. 

Currently there is no process in place for collaborative assessments. Integration with 

My Ed is also inconsistent.  Students update their experiences while at the base 

school and that is checked/monitored by TG teachers when this work is undertaken 

at the base school. 

 
High School D 
Students are provided with work from school, which Mr Blaubaum helps them with. 

There are no real links. 

Kappa has an IEP but there is no mention of Studentworks. 

The links are there but in isolation of each other. This needs tidying up. 

Adjustments are made at school but not reflected in the time at Studentworks. 

The links could be strengthened. 

PLPs that are co-constructed and actually include the work done at Studentworks 

would carry a lot more weight with parents. 

Future pathways we work towards should be documented in PLPs. 

There’s no doubt that Studentworks is good for the students. Gamma would be 

constantly suspended if he wasn’t at Studentworks. 

Studentworks is more like respite. 

 
High School E 

Does the student have an IEP? 
Two students have IEPs. Epsilon does not. 

If so, how does Studentworks fit into the IEP?  
There is brief mention that the students attend Studentworks, but that is it. 

What level of integration between Studentworks and the base High School is 
there in relation to individual student planning? 

None at all. 
What student data is made available to Studentworks? 

Very little, but very little has been requested by the school either. We receive a 
report periodically (perhaps once per term) with a rating for core subjects and tick 
box in relation to work habits. 

What student data is made available by Studentworks? 
No response. 

How is data shared? 
It isn’t at present. 
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What adjustments are made for the student? How are these communicated to 
Studentworks? 

I am positive there would have been an application and meeting at the beginning of 
the year where the AP would have met and talked to key teaching staff at 
Studentworks around the three students that attend from here. Epsilon is quite a 
bright girl so there would have been no issues with her. However, the two boys have 
significant learning difficulties where extra support is included within their classroom 
adjustments. 

How are adjustments made at Studentworks communicated to the base high 
school? 

I am not sure if these were communicated with the AP at the beginning of the year, 
but I haven’t been in contact or contacted about this since returning at the 
beginning of term 2. 

To what extent do opportunities exist for collaborative assessment? 
There has been no collaborative assessment, mainly due to the lack of time 
available to do this. Reporting for Studentworks and school has been very separate 
seeing as these are different learning environments. 

How does the Studentworks experience integrate with the students’ engagement 
with My Education? 

When here, teachers have discussions around what the students have been doing at 
Studentworks and have vital discussions around career paths that the students 
might be looking at. This information will be entered into their My Education 
Portfolio later this year. 

 
Appendix 3 
ICT Issues 
 
Does staff at Studentworks have full access to the Education 

Domain? 

1. DoE Employed staff at Studentworks will have full access to the Education domain 

and resources.  The site has a managed connection into the department 

(alongside their business grade internet link) and will shortly be upgraded to a 

NBN site. 

2. Student Works as an organisation does not sit within the normal School site setup 

and is listed as an external organisation.  Staff and volunteers employed through 

the business side of Studentworks will not have a Departmental presence as they 

will not be provisioned via the normal HR process (see recommendations). 

Does each staff member at Studentworks have access to Education 

email through Outlook? 

1. DoE employed staff at Studentworks will have access to normal Department of 

Education applications and systems. 

Does each staff member at Studentworks have an H drive on a 

dedicated DoE File server? 
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1. Historically Student Works staff H:’s are provisioned through the Brooks High 

School (as the closest site) server. 

2. Please note that all Department staff now have access to Office 365 via their 

Education credentials - https://login.microsoftonline.com.  This includes access to 

five free copies office to install on personal devices and a “Onedrive for 

Business” cloud storage facility.  

Are students able to log onto their email and student accounts at 

Studentworks? 

1. As long as student works students are enrolled in a DoE institution they will be 

able to access their mail through any web browser – 

http://mail.education.tas.gov.au. 

Are DoE wireless access points available at Studentworks? If not is 

it possible to install these? 

1. Currently there are no access points installed – however purchasing and 

installation would be a relatively simple exercise.   

2. The cost of access point is $730 but we will need to allow at least $800 extra per 

WAP for installation (depending on preferred location cost of installation may be 

higher) 

Is staff able to access Edi, SSS, SARIS at Studentworks? 

1. As above – DoE employed staff at Studentworks will have access to normal 

Department applications and systems.  If staff have a DoE account but are not 

able to access any of these systems then a logged job through to the IT 

helpdesk  (https://help.education.tas.gov.au/) should be the quickest way to have 

access granted. 

Are students able to access My Education at Studentworks? 

1. On site at Student works there are three Laptops  (SWR-MD14-001 to 003) and 

three workstations (SWR-WS14-001 to 003) in service that could be used to 

access My Education.  Normal Internet access through the DoE link for students 

on these devices will allow them to access My Education remembering that access 

is also dependant on their enrolment. 

2. Students Works also have an old IT Lab environment (in need of an upgrade) to 

provide a dedicate facility for students to access online resources. 
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Is it possible to set up staff iPads with access to a DoE wireless 

access point? 

1. No problem here – this shouldn’t be an issue, provided the Wireless Infrastructure 

is in place. 

 
Appendix 4 
Bloom’s Taxonomy 

 

 
 

Appendix 5 
Authentic Pedagogy and Improvement in Student Learning 
 
Authentic Pedagogy 

Construction of Knowledge 

• Organisation of complex information  

• Synthesis, interpretation, evaluation 

• Consideration of alternatives 

Disciplined Inquiry 

• Knowledge of disciplinary content  

• Knowledge of disciplinary processes 

• Substantive conversation and elaborated written communication 

Value Beyond the School 

• Problem connected to the world beyond the classroom  

• Audience beyond the school 

 

Improvement in Student Learning 

Focus on student learning 

• authentic pedagogy 
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• construction of knowledge 

• disciplined inquiry 

• value beyond school 

• authentic assessment 

Culture of critical collaboration 

• professional collegiality 

• reflective practice 

• collective responsibility 

• norms of continuous improvement 

Communal structure 

• interdependent work structure 

• long-term relationships 

• small school size 

• supportive leadership 

(Newmann and Wehlage (1995): CORS - Madison, Wisconsin) 

  



EMERITUS	  

43 Studentworks Curriculum Mapping 

 
Appendix 6 
Evidence of Visible Learning 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Photos have been deleted to reduce file size for email purposes. 
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Appendix 7 
Sample Learning Intentions and Success Criteria 
 

Stocktaking 
 
Learning Intention: 
We are learning to… 

• Identify RHS, angle, flat steel and steel rod. 
• Interpret data on a spreadsheet 
• Accurately measure lineal metres of metal stock using a tape 

measure. 
• Estimate lineal measurements. 
• Enter data on a spreadsheet 

 
Success Criteria: 
What I’m looking for … 

• Use a tape measure to make accurate measurements 
• Successfully use a spreadsheet by interpreting data and entering 

new data 
• Effectively use short multiplication to calculate lineal metres 
• Work cooperatively 

 
Capabilities: 

• Use language to interact with others 
• Understand learning area vocabulary 
• Understand and use numbers in context 
• Estimate and calculate 
• Recognise and use patterns and relationships 
• Interpret proportional reasoning 
• Apply proportional reasoning 
• Interpret data displays 
• Estimate and measure with metric units  
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Appendix 8 
Examples of Student Worksheets and Literacy Tasks 
 
 
Appendix 9 
How to Manage Work Health and Safety Risks – Code of Practice 
 
Appendix 10 
General Capabilities Mapper App 
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